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ABSTRACT 

This article discusses the reading as a skill, importance of it, its basic stages and the ways of 

teaching reading to the pupils in primary education. This lack of attention to building schemata 

for interpreting and composing informational content seems to occur even though study in 

science and social studies is part of elementary programs and children read from content area 

texts as early as first grade. Even when children draft story charts together and they use these to 

build reading skills, the content young writers compose is typically stories, poems, and 

paragraph that describe personal experiences. One reason, of course, is that the skills have 

unique and particular relevance to every discipline. Reading for sequence in a short story, for 

example, is very different from reading for historical sequence, or reading for sequence in a 

process article. One way is for the teacher to select an item of information laid out on the board 

and ask students to locate a second item that is in some way like first. Pupils tell how the two 

items are related, circle them and locate other items that share the same relationship, circling 

them in the same manner. 

 

KEYWORDS: Reading Skill, Comprehension Skills, Silent Reading, Training Technique, 

Informational Content, Information Competence. 

INTRODUCTION 

Reading comprehension is critical as it requires the learner to reconstruct the structure and 

meaning of ideas expressed by another writer. To possess an idea that one is reading about 

requires competence in regenerating the idea, competence in learning how to write the ideas of 

another. 

The skills required to read science must acquired through reading science. The skills required in 

writing science can be learned only by writing science. Basic reading and writing instruction can 

provide children with a rudimentary vocabulary and certain basic skills of literacy, but 
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application to higher levels of processing requires specialized uses. We have long since learned 

that unless children are taught to apply basic comprehension skills to a variety of subject mutters 

- and experience guided practice in applying the skills - they will not easily transfer their skills. 

Instances of ability, say, to apply academic reading skills to life situations have been widely 

reported. See, for example, the Adults Functional Literacy Project (Murphy 1973). 

One reason, of course, is that the skills have unique and particular relevance to every discipline. 

Reading for sequence in a short story, for example, is very different from reading for historical 

sequence, or reading for sequence in a process article. Direct attention to skill applications in 

reading (and writing, too) appears to be mandatory and is one reason why content area selections 

must be introduced in basic reading programs. Restricted only to reading poems, plays, and 

stories, children can too easily find their competence restricted to literary activity as well. 

Materials and Methods 

The art of reading is mainly a matter of concentrating on the import of the written words, and not 

on the words themselves. Words are merely the medium whereby the massage of the writer is 

conveyed to the reader. 

A pupil is said to have acquired correct reading habits when he can focus his attention on the 

massage and not on the form; when he treats the text as a familiar form of discourse and not as a 

task in a deciphering. He is reader in the true sense when he ` sees through a window to the view 

outside without consciousness of the glass. 

Training technique. There appear to be two schools of opinion on the technique to be adopted for 

the training of the pupil. One favors silent reading from the outset, the other oral reading. 

Silent reading. The case for silent reading as both an end and a means might be stated as follows: 

1. This is modern reaction from the traditional form of language lesson in which oral reading 

predominated. 

2. Oral reading on traditional lines virtually converted a collective lesson into a series of short 

individual lessons. 

3. Silent reading is claimed to be eye- as opposed to lip-reading. The eye movements are rapid 

and can skip across the written pages by concentrating on key words. 

4. Silent reading keeps the whole class active and enables the teacher to assist the weaker pupils. 

5. It enables the pupils to work at their respective paces and thus solves the difficulties of 

extreme types. 

6. The practice of silent reading in class prepares the pupils for library on their own. 

7. In introduces the pupils to the art of skimming. 

8. Oral reading is a specific skill which it is not essential for all the pupils to acquire. 

Oral reading. The arguments in favor of oral reading are: 

1. Reading aloud is a form of speech prompted by written symbols; it is an aid to speech fluency, 

correct pronunciation and intonation. 
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2. If correct silent reading implies the application of a particular technique (eye movements over 

word-groups) the children must first be shown how achieve it by example. 

3. The words on the printed page are inert symbols which come to life when read out by a good 

reader. The teacher's rending of a text is too valuable to be dispensed with. 

4. As vocabulary is an important consideration, it ought to be presented to the ear as well as to 

the eye. 

5. Concert reading (in the early stage) is an alternative means of achieving general activity. 

6. Silent reading may be carried on at home, but the classroom is the only place for controlled 

oral reading. 

7. Oral reading provides a means of testing comprehension and checks superficial study resulting 

from attention to content and not to details. 

8. Intensive reading is more important than extensive reading in the early stages and for the 

greater part of the course, indeed. `Skimming' is not a desirable habit, particularly for school-

children. 

Progressive stages. As reading is a skill for which the pupil must be trained, it is advisable to 

proceed in series of progressive stages with each serving as preparation for the next. The ultimate 

aim is free reading by pupil unaided by the teacher but with the occasional aid of the dictionary. 

The end, however, need not also be the means; the early stages may have objectives of their own 

differing from that of the ultimate aim. 

There is a tendency to regard writing as synonymous with written composition, and proficiency 

in these skills as ability to discuss any topic in writing. In the foreign-language course, however, 

the writing skill must be interpreted more broadly as the ability to represent words by means of 

written symbols. 

The emphasis in the field was upon the discovery of the underlying cognitive process of reading 

behavior as researchers struggled for recognition of their work as a legitimate scientific 

endeavor. Reading had become a complicated psycholinguistic process, a solitary effort which 

took place somewhere between the reader and text. In turn, learning to read in schools became a 

series of diagnostic events as the finding of theory-based research were linked with the criterion 

referenced testing movement of the 1970s and decade's strong desire for accountability. 

In the elementary schools, many lessons designed to develop children's reading skills have their 

origins in basal-reader materials. In addition, some lessons have their beginnings in firsthand 

experiences. Working from a common experience, children dictate sentences that the teacher 

records; later they read what they have composed. 

The almost exclusive reliance on basal readers and experience charts for teaching reading skills 

has an unfortunate outcome. Because stories and poems predominate in basal reading books and 

because expository pieces, when included in these texts, often lack the main and subheads that 

characterize conceptual and relational content, young readers have little opportunity to develop 

an understanding of how expository prose is structured. Expressed in more technical terms, they 

have little opportunity to refine the schemata they hold in their minds as to how, conceptual and 



ISSN: 2249-7137             Vol. 11, Issue 5, May 2021          Impact Factor: SJIF 2021 = 7.492 

ACADEMICIA: An International Multidisciplinary Research Journal 
https://saarj.com 

 666 

ACADEMICIA 

relational content is organized on paper and thus to build the skills necessary to comprehend 

lengthy or complex passages. 

Even when children draft story charts together and they use these to build reading skills, the 

content young writers compose is typically stories, poems, and paragraph that describe personal 

experiences. This is equally true when elementary youngsters write independently; stress is on 

drafting stories, poems, and descriptions of first hand experiences. Only infrequently do children 

compose on relational topics from science and social studies. As a result, pupils have little 

opportunity to develop their ability to organize expository content on paper. Yet this learning 

basic, for it relates to reading as well as to writing. In learning to organize informational content 

for writing, students gain insight into how authors handle complex ideas on paper; in so doing, 

they are refining their schemata for comprehending this kind of content. 

This lack of attention to building schemata for interpreting and composing informational content 

seems to occur even though study in science and social studies is part of elementary programs 

and children read from content area texts as early as first grade. An analysis of teacher's guides to 

science and social studies text hints at the reason for this lack. Few series suggest ways to 

encourage young learners to perceive the structure within which ideas are organized in a chapter, 

to gather data systematically based on their comprehension of that structure, and to organize 

points gleaned into an original structure for writing. 

A basic strategy for introducing students to the structures through which informational content is 

expressed in written form is fact storming. Fact storming is the process in which students 

randomly call out phrases that come mind on a topic while scribes record these on chart paper or 

the chalkboard in the order given. To be productive, of course, fact storming must be based on a 

data-gathering activity. For example, students may view a film or filmstrip or listen to an 

informational passage shared orally by their teacher. They may read in several references on the 

topic. or they may collect data through a combination of approaches that are part of unit study. In 

any event, students must have informational background to bring to the fact storming. 

The next category in the instructional sequence is categorization, or the systematic organization 

of facts “stormed”. This can be achieved in several ways, depending on the sophistication and 

previous experience of students with the process. One way is for the teacher to select an item of 

information laid out on the board and ask students to locate a second item that is in some way 

like first. Pupils tell how the two items are related, circle them and locate other items that share 

the same relationship, circling them in the same manner. Having developed one cohesive 

category of facts in this way, pupils proceed to organize the remaining facts into other categories 

according to shared relationships, indicating related items by circling them with different colored 

markers. 

CONCLUSION 

It is difficult to arrive at the stage under the old translation method which concentrated on the 

single word and made the pupil conscious of its association with the corresponding word in the 

mother-tongue. Reading by word-concentration is a pernicious method corresponding to typing 

with one finger; it can by practice lead to a certain proficiency, but not to the required skills. 
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